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Abstract: Pancasila education, which is a fundamental subject in Indonesia, is an essential component in the process of molding
the personalities of students and cultivating their capacity for critical thinking. Critical thinking abilities are necessary in the
current era of globalization to efficiently analyze and evaluate a wide variety of information. The purpose of this research is to
investigate the process of developing critical thinking abilities among tenth-grade students at SMK Pustek Serpong through the
implementation of Pancasila Education, and to identify successful teaching tactics and obstacles to learning. Based on the data,
it appears that cultivating critical thinking abilities can be achieved through active and interactive instructional strategies, along
with implementing Pancasila ideals to address societal concerns. On the other hand, several issues act as barriers, such as a lack
of diverse learning methodologies and difficulties in identifying reliable information. It is anticipated that this study will
contribute to the development of character education within the curriculum, particularly in the context of Pancasila Education.
Additionally, the findings of this research can be utilized by educators as a point of reference for implementing efficient
instructional methods and enhancing the level of learning.
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1. Introduction

Pancasila Education, as a core subject in Indonesia, plays a crucial role in shaping students' character and developing their
critical thinking skills. In the context of education, Pancasila serves not only as the foundation of the state but also as a guide
in shaping individuals' personalities and morals [1]. The research method used is a qualitative approach involving school
principals, curriculum teachers, and Pancasila Education teachers as informants. The results not only serve as the foundation
of the state but also as a guide in shaping the personality and morality of the younger generation. In the midst of globalization,
marked by rapid advances in information and communication technology, critical thinking skills are becoming increasingly
important [28]. Students today are faced with a variety of information from various sources, including both reliable and
unreliable ones. Therefore, the ability to analyse and evaluate information in depth is essential for students to make wise and
responsible decisions [2]. Law of the Republic of Indonesia Number 20 of 2003 concerning the National Education System
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emphasises that the purpose of education is to develop students' potential, including critical thinking skills and good character
[3]. Article 3 of the law explains that education serves to build the character and civilisation of a dignified nation. In this context,
developing critical thinking skills among students is a primary objective of education, especially within the framework of
Pancasila education [5].

The Merdeka Curriculum, implemented in Indonesia's education system, provides a legal framework that supports flexibility
and innovation in education. This aligns with Law No. 20 of 2003, which emphasises the importance of a curriculum that can
be adapted to students' needs and the challenges of the times. The Pancasila Student Profile, promoted by the Ministry of
Education, Culture, Research, and Technology (Kemendikbudristek), aims to create a generation that is academically intelligent
and has strong character. In this context, critical thinking is a crucial aspect of this profile. Students are expected to be able to
analyse information, question assumptions, and make decisions based on valid data [4]. Critical thinking skills encompass not
only the ability to understand and analyse information but also the importance of maintaining a professional attitude when
handling problems. This is to ensure that students do not accept information or results without questioning their validity. A
person can be considered to have critical thinking skills if their reasoning ability in arguing encompasses three main things [7].
First, a professional attitude in dealing with problems and the ability to think critically involves not accepting information or
results without questioning them. Second, an understanding of logical thinking methods through an inquiry-based approach,
which allows students to delve deeper into information and find the most effective solutions. Third, fluency in applying certain
rules or methods helps students organise their thoughts and arguments systematically [8].

Efforts to protect students from the dangers of hoaxes by developing critical thinking skills are crucial. Research indicates that
this is achieved by carefully reading news articles, books, and various texts on social media, particularly in understanding the
messages and intentions behind the news being conveyed [6]. If students are unable to identify fake news, this can lead to
weaknesses in critical thinking and increase the risk of miscommunication [9]. Therefore, educators need to teach students how
to evaluate information sources and distinguish between valid and invalid information. Based on the background described
above, the research questions in this study are: how does the process of developing critical thinking skills in students in
Pancasila Education learning occur? What learning strategies are effective in developing critical thinking skills in students
through Pancasila Education? What are the obstacles to developing critical thinking skills in students in Pancasila Education
learning? The objectives of this study are to analyze the process of developing students' critical thinking skills in the context of
Pancasila Education learning, identify and describe effective learning strategies for developing students' critical thinking skills,
and analyze the factors that hinder the formation of students' critical thinking skills in Pancasila Education learning [10].

Education is a crucial aspect in enhancing the quality of human resources. To improve the quality of education, various efforts
must be made to enhance the teaching and learning process. One effort is to utilise effective and efficient learning models.
Critical thinking is the ability to analyse and evaluate something to test its validity. Critical thinking skills consist of four levels:
recall thinking, basic thinking, critical thinking, and creative thinking. The low level of critical thinking skills among students
is often caused by learning strategies that lack variety and are not suited to the students' characteristics. Therefore, it is important
to develop learning methods that encourage students to think more rationally and critically [14]. With critical thinking skills,
students can solve problems in the learning process [12]. This study aims to provide a fresh perspective on incorporating
character education into the curriculum, particularly in the context of Pancasila Education. This study also aims to incorporate
relevant academic references into education, particularly in promoting Pancasila values and developing critical thinking skills
[13]. Thus, this study not only focuses on developing students' critical thinking character but also contributes to improving the
quality of education in Indonesia. This is expected to encourage students to think critically and contribute to the creation of a
more democratic and tolerant generation [29].

2. Method

This study employs a qualitative approach, in which the researcher serves as the primary instrument for data collection [11].
This approach was chosen because the study focuses on developing students' critical thinking skills within the context of
Pancasila Education. The research subjects consist of 10th-grade students at SMK Pustek Serpong and teachers who teach
Pancasila Education. The selection of subjects was based on their relevance to the research objective, which is to develop
students' critical thinking skills [15]. This research was conducted at SMK Pustek Serpong, which was chosen for its
commitment to improving students' critical thinking skills. The research took place from January to June, spanning
approximately six months, which allowed the researcher to conduct in-depth observations and obtain more accurate data [23].
The data used in this study were divided into two categories: primary data sources and secondary data sources. Primary data
sources were obtained directly from informants, namely, students and key informants such as the principal, civics teachers, and
curriculum teachers. Secondary data sources included books, literature, and relevant documents related to the study [16]. The
data collection techniques applied included interviews, observation, and documentation. Interviews were conducted to gather
in-depth information from teachers and students, while classroom observations provided researchers with the opportunity to
observe the learning process directly [18].
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Documentation included the collection and analysis of relevant written documents, such as lesson plans and syllabi, which
provided additional information about the learning strategies employed [20]. To ensure data validity, this study applied
credibility tests through several techniques [17]. First, an extended observation was conducted to collect data over a longer
period, allowing researchers to gain a better understanding of the context. Second, persistence was increased by conducting
repeated observations and interviews to ensure data consistency. Third, data triangulation was employed by verifying
information from multiple sources and methods, thereby reducing bias and enhancing data accuracy [21]. Data analysis was
conducted in three stages: data presentation, data reduction, and interpretation of results. Data presentation is done in a narrative
format to facilitate understanding, while data reduction aims to filter relevant information and identify patterns and themes that
emerge from the data. The final stage, interpretation of results, focuses on exploring the meaning of the analysed data to draw
conclusions that reflect the teaching strategies applied [19].

With this approach, the study is expected to provide valuable insights for the development of more effective learning methods
in the context of Pancasila Education. This study not only focuses on developing students' critical thinking skills but also
contributes to improving the quality of education in Indonesia [24]. Thus, the results of this study are expected to serve as a
reference for educators and policymakers in designing better curricula and learning strategies. Overall, the research method
applied in this study is designed to provide a deep understanding of the development of students' critical thinking skills in
Pancasila Education. By employing a qualitative approach, researchers can delve into richer and more nuanced information,
offering relevant recommendations for future educational practices. This research is expected to make a significant contribution
to efforts to improve the quality of education in Indonesia, particularly in shaping a generation that is capable of critical and
responsible thinking [22].

In the context of an ever-evolving education system, educators need to understand the most effective ways to develop critical
thinking skills in students [27]. This study demonstrates that by employing effective methods, such as inquiry-based learning
and group discussions, students can become more actively engaged in the learning process [25]. This not only enhances their
critical thinking skills but also prepares them to face real-world challenges. Thus, this study not only provides insights into
current educational practices but also offers guidance for developing a better curriculum in the future. By better understanding
how students learn and interact with information, educators can create a more supportive and effective learning environment,
ultimately producing a smarter and more critical generation. This research is expected to be the first step in a broader effort to
improve the quality of education in Indonesia, with a focus on developing students' character and critical thinking skills [26].

3. Discussion

This study reveals that applying Pancasila values in Pancasila Education at SMK Pustek Serpong plays a crucial role in shaping
students’ critical thinking skills. In the context of education, Pancasila serves not only as the foundation of the state but also as
a moral and ethical guide that must be internalized by every individual, especially the younger generation. It is hoped that
applying Pancasila values in the learning process will shape students into individuals who are not only academically intelligent
but also possess good character and critical thinking skills. By integrating Pancasila values, students are encouraged to
understand the importance of values such as justice, tolerance, and cooperation in daily life. This will help them to not only
become critical thinkers but also individuals who are sensitive to their social environment and able to make positive
contributions to society.

Furthermore, applying Pancasila values in learning also serves to increase students' awareness of their national identity and
responsibilities as citizens. In an increasingly complex era of globalisation, where information and cultures from various parts
of the world are easily accessible, students must have a strong foundation in national values. By understanding and internalising
Pancasila, students are expected to critically evaluate the information and influences they receive and make wise decisions
based on the values they have learned. In addition, learning based on Pancasila values can encourage students to actively
participate in social and community activities, thereby becoming not only educated individuals but also responsible citizens
who contribute to the nation's development. Thus, the application of Pancasila values in education focuses not only on academic
aspects but also on the formation of strong character and national identity.

3.1. Application of Active Learning Methods

One of the main findings of this study is that students who participate in active learning methods, such as group discussions
and debates, exhibit a significant improvement in their critical thinking skills. Active learning offers students opportunities to
interact, discuss, and exchange ideas. This aligns with constructivist theory, which posits that learning through social interaction
and collaboration can enhance students' understanding and critical thinking skills, as suggested by Vygotsky (1978). In this
context, students not only passively receive information but also learn from their interactions with peers, enriching their
perspectives and understanding of the material being taught (Table 1).
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Table 1: Students perceptions of active learning methods

Method High Engagement Moderate Engagement | Low Engagement
Group Discussion 12 students 6 2
Debate 8 students 8 4
Interactive Lecture 5 students 10 5
Simulation 4 students 7 9

Active learning methods also encourage students to be more involved in the learning process. For example, in group discussions,
students are required to express their opinions, listen to their peers' arguments, and provide feedback. This process not only
improves critical thinking skills but also communication and collaboration skills. Thus, students learn to respect differences of
opinion and develop a tolerant attitude, which is a core value of Pancasila. In addition, active involvement in learning can
increase student motivation, as they feel they have more control over their learning process. This is important for creating a
positive and productive learning environment (Figure 1).
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Figure 1: Students perceptions of active learning methods

e Graph Interpretation: Group discussion methods are preferred because they provide opportunities for participation,
whereas simulations are less effective due to their infrequent use and unfamiliarity with students.

Furthermore, the application of active learning methods can help students develop the analytical skills needed to face real-
world challenges. In group discussions, students are exposed to various perspectives and arguments, forcing them to critically
analyse information and consider various aspects before making decisions. These skills are crucial in everyday life, where
students must evaluate information from various sources, especially in today's digital age, inundated with diverse and often
conflicting information. Additionally, active learning can also enhance students' self-confidence. When students participate in
discussions and debates, they learn to express their opinions clearly and convincingly. This benefits them not only academically
but also in their social lives. High self-confidence will encourage students to participate more actively in social and community
activities, which in turn can strengthen their sense of responsibility as citizens. Thus, the application of active learning methods
not only focuses on improving critical thinking skills but also on developing character and social skills that are important for
students.

3.2. Internalisation of Pancasila Values

Pancasila values, such as justice, mutual respect, and responsibility, are internalised by students through various interactive
learning activities. Interviews with school principals and teachers show that they strive to create a supportive learning
environment, where students are encouraged to express their opinions and actively participate in discussions. This aligns with
Dewey's [13] view, which emphasises the importance of direct experience in developing critical thinking skills. By allowing
students to argue and defend their opinions, educators enable them to think logically and critically, while also developing
important communication skills. The application of Pancasila values in learning can also be done through the integration of
relevant social issues. For example, by discussing actual cases that occur in society, students can more easily understand and
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internalise Pancasila values. Discussions on issues such as social justice, human rights, and social responsibility can help
students see the relevance of Pancasila values in everyday life. In this way, students learn not only about Pancasila as a concept
but also as a guide for acting and behaving in society.

Furthermore, learning activities involving simulations or role-playing can be effective methods for internalising Pancasila
values. In simulations, students can play the role of individuals involved in specific social situations, allowing them to directly
experience the impact of their actions. For example, in simulations about fair decision-making, students can learn to consider
various perspectives and the impact of their decisions on others. This method not only makes learning more interesting, but
also provides a deep practical experience of Pancasila values. In addition, collaboration between students in group projects can
also strengthen the internalisation of Pancasila values. In group projects, students learn to work together, respect one another,
and take responsibility for the tasks assigned to them. This process encourages them to appreciate differences of opinion and
contribute actively to achieving common goals. Thus, the values of Pancasila are not only taught theoretically but also applied
in daily practice, which strengthens students' understanding and commitment to these values.

3.3. Challenges in Implementing Pancasila Values

Although implementing Pancasila values in the learning process provides many benefits, this study also found several
challenges that must be addressed. One of the main challenges is the low level of active participation among students, as many
tend to be passive and wait for instructions from the teacher. This highlights the need for more innovative teaching approaches,
such as the use of technology and problem-based learning methods, which can enhance student motivation and engagement
[5]. By leveraging technology, such as online learning platforms, teachers can create a more engaging and interactive learning
environment, encouraging students to actively participate in the learning process. Another challenge faced is the lack of
understanding among students about the values of Pancasila and their relevance in everyday life. Many students are not yet
fully aware of how the principles of Pancasila can be applied in their social and cultural contexts.

This study demonstrates that integrating Pancasila values into learning requires a contextual approach, linking lesson materials
to relevant social issues so that students can see the practical application of these values in their daily lives. For example, by
discussing issues such as social injustice or discrimination, students can more easily understand the importance of Pancasila
values in building a just and civilised society. Additionally, the lack of training and support for teachers in applying Pancasila
values in the classroom is also a significant challenge. Many teachers may lack a thorough understanding of Pancasila or
effective methods for teaching it. Therefore, educational institutions must provide teachers with adequate training so that they
can develop effective and relevant teaching strategies.

By enhancing teachers' competencies, it is hoped that they will become more confident in incorporating Pancasila values into
their curriculum and teaching methods. Finally, another challenge faced is the influence of global culture, which can erode
local values, including Pancasila. In the era of globalisation, students are often exposed to various values and norms from
foreign cultures that may conflict with the values of Pancasila. Therefore, it is essential to instill awareness of national identity
and Pancasila values among students, enabling them to become critical individuals who can assess the influence of foreign
cultures wisely. In this way, applying Pancasila values in education is not only the responsibility of teachers but also involves
the active participation of students and the community.

3.4. The Role of the Environment in the Formation of Critical Thinking Skills

Environmental factors play a crucial role in the development of critical thinking skills. Many students feel that they lack support
from their surroundings, both at home and at school. This study emphasises the importance of collaboration among schools,
parents, and the community in fostering an environment that promotes the development of students' critical thinking skills.
Bronfenbrenner's [29] ecological systems theory can be used to understand how various environmental systems interact and
influence student development. By involving parents and the community in the learning process, students will feel more
supported and motivated to improve their critical thinking skills (Table 2).

Table 2: Table of obstacles in the formation of critical thinking skills

Type of Barrier Number of informants | Percentage (%) Description
Lack of strategy 6 out of 8 75% The teacher tends to rely on conventional methods
variation
Low student 7 out of 8 87.5% Many students are passive and lack self-confidence
participation
Insufficient teacher 5out of 8 62.5% The teacher lacks specific strategies to develop
training critical thinking.
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Difficulty 4 out of 8 50% Students struggle to distinguish between valid and
identifying hoaxes invalid information, especially when it comes from
social media.

A supportive environment is crucial in shaping students' critical thinking skills. When students feel supported by their parents
and teachers, they are more likely to actively participate in learning and express their opinions. For example, parents who are
involved in their children's education, such as helping with school assignments or discussing social issues, can boost students'
confidence and encourage them to think more critically. Additionally, schools that foster a culture of discussion and
collaboration among students can also enhance their critical thinking skills (Figure 2).

Barriers to Developing Critical Thinking Character

Difficulty identifying valid information

Insufficient teacher training

87.5%

Low student participation

Lack of strategy variation
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Figure 2: Obstacles in the formation of critical thinking skills

Based on the graph, the most significant obstacle to developing critical thinking skills is low student participation, as reported
by 87.5% of informants. This is followed by limited variety in learning strategies (75%), lack of training for teachers (62.5%),
and difficulty for students in distinguishing valid information from hoaxes (50%). These findings suggest that the development
of critical thinking skills is significantly influenced by the use of creative learning methods, active student participation, and
teachers' ability to effectively integrate Pancasila values into the learning context. Furthermore, the community also plays an
important role in supporting the development of students' critical thinking skills. Extracurricular activities, such as debate clubs
or social organisations, provide students with opportunities to practice critical thinking in a broader context. By participating
in such activities, students can learn to analyse information, consider various perspectives, and develop logical arguments.

Therefore, collaboration between schools, parents, and the community is essential to create an environment conducive to the
development of students' critical thinking skills. Ultimately, it is essential to recognise that a supportive environment
encompasses not only emotional support but also access to sufficient educational resources. Schools and communities must
work together to provide the necessary facilities and resources that support student learning. By creating an environment rich
in resources and support, students will be more motivated to develop their critical thinking skills and become individuals who
are better prepared to face future challenges.

4. Conclusion

This study shows that applying Pancasila values in Pancasila Education at SMK Pustek Serpong significantly influences the
development of students' critical thinking skills. By applying active learning methods, such as group discussions and debates,
students can not only improve their critical thinking skills but also internalize Pancasila values, including justice, mutual
respect, and responsibility. These active learning methods allow students to be directly involved in the learning process,
enabling them to practice analytical and critical thinking in real-world contexts. Despite challenges such as low student
participation and a lack of understanding about the relevance of Pancasila values, collaboration between schools, parents, and
the community can create an environment that supports the development of students' critical thinking skills. This cooperation
is crucial because it can provide the emotional support and resources necessary to enhance student engagement in learning. For
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example, parents who are actively involved in their children's education can help reinforce the values taught in school, so that
students feel more motivated to apply these values in their daily lives.

Therefore, it is recommended that schools develop more innovative and interactive learning methods, such as utilising
technology and implementing problem-based learning, to increase student engagement. The use of technology in learning can
create a more engaging and relevant learning experience for students, motivating them to participate actively. Additionally, it
is essential to incorporate relevant social issues into Pancasila education, allowing students to see the practical application of
Pancasila values in their daily lives. In this way, students not only learn about Pancasila as a concept but also as a guide for
action and behaviour in society. Schools also need to provide training to teachers in applying active learning methods and
internalising Pancasila values, so that they can be more effective in teaching and guiding students.

This training is crucial to ensure that teachers possess the necessary skills and knowledge to effectively implement innovative
learning methods. Building strong partnerships between schools, parents, and the community is essential to creating an
environment that supports the development of students' critical thinking skills. With support from various parties, students will
feel more valued and encouraged to develop their critical thinking abilities. Finally, further research is needed to explore the
long-term impact of applying Pancasila values in learning on students' character and behaviour in society, as well as to identify
the most effective learning methods in this context. By implementing these recommendations, it is hoped that Pancasila
education can more effectively shape a young generation that is not only academically intelligent but also possesses good
character and can make positive contributions to society.
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